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Walking around the school at this time of year you might compare The Saint
John Henry Newman School to a beehive. Many activities are busily
happening simultaneously, to move the hive and the year on, with every bee
having its specific job. It is an exciting place to be with everyone working to
the same agenda, to provide the very best educational experience for our
children. This Spring edition focuses on the strategies and ideas that are
being tried and tested, in different areas across of the school. As our
previous plans come to fruition, we are witnessing how the reality of what
has been considered impacts on the learning of our students.  
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Equity, diversity and inclusion are key themes for a school library which
should seek to be the heart of the school, providing the space and
resources that meet the cultural, as well as social and academic needs
of its community. Work has started in several areas to develop a
Library collection that better represents our school community’s diverse
identities and interests. Some of the areas under consideration and
development are described below. We are very much at the beginning
of our journey as we begin to delve into finding out what those cultural,
social and academic needs really are.

Equity, Diversity and Inclusion (EDI) in the Library
Writ ten  by  Tara  Walker  Schoo l  L ibrar ian

 
 
 

Neuro-diversity and Wellbeing

Neighbourly links with the SEND department and Room 4 mean that
many SEND and neuro-diverse students are familiar with the Library.
There is currently a small display in the Library of both fiction and non-
fiction books with neuro-diverse themes and a ‘to purchase’ list is kept
to further bolster this collection. Conscious searching and purchasing
of recommended own voices fiction publications is ongoing. In June
2022, with the support of the school’s counsellor and wellbeing team, a
distinct ‘wellbeing’ collection was created. Shelved accessibly in the
central part of the library so that students browsing will come across it
naturally, it offers around 40 new titles dealing with mental health,
grief, neurodiversity, stress, anxiety, personal development and other
teen health and wellbeing issues. It’s worth noting this as a possible
source of support that you can refer your students to.

Language and Ethnic Diversity

Noticing the large number of Polish speaking students, (103 on roll)
last year a small collection of Polish language fiction (translated from
popular UK fiction) was purchased, labelled and shelved within the
fiction books for easy access. I asked one of our Polish student
librarians to open the box when it arrived. Her pleasure and excitement
were palpable and she went on to challenge herself to read several YA
novels from the collection. Having worked in schools with large
numbers of English language learners I know that second language
development rides on the back of mother tongue and that validation of
the mother tongue in the school environment has a profound effect on
student confidence.
Encouraged by the response to the Polish books, the next stage was to
extract statistics for the SJHN student population from Arbor. 

The results can then be used to identify priorities for a research and
purchasing plan to represent interest groups.
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Nigeria and wider African interest: 85 students speak an African language (48 students speak a Nigerian
language: Igbo, Esan, Hausa or Yoruba) A first round of purchasing of Nigerian history and literature,
written either in English or translated has been used to create a list of recommended reads for those
interested in Nigerian heritage. These are mostly at a KS4/ senior level but this is ongoing. The list can be
viewed from the quick lists menu available on the library app. Regular informal chats with students of
Nigerian descent have brought in additional recommendations and further research is needed for books
catering to younger ages.

Malayalam / Indian language speakers; 55 students speak an Indian language of whom 45 speak
Malayalam, the dominant language in Kerala. Questioning the best way to represent and cater for this
group my first step was to contact a Library colleague who has relocated home to India for her suggestions.
Our first buys will be key traditional tales, country guide, key history books and books about famous people
from India. As I write this, a new book Daughters of Kerala that arrived on my desk for cataloguing just this
morning has been borrowed; the power of students seeing themselves in a book cannot be underestimated.

Spanish and Italian speakers; 17 students speak Spanish and 24 students speak Italian as their mother
tongue. Our first goal here is to create small collections of fiction in Italian and Spanish that might also
assist with GCSE exam proficiency, plus country guides and non-fiction interest to give a taste of what life
in that country might feel like.

Philippines interest group; 31 students are speakers of Filipino languages. Again the plan is to investigate
the best way to represent and cater for this group. Possibly to include, key traditional tales, country guide,
key history books and books about famous people from Philippines, identifying key interested students to
help with opinions and ideas will be part of the process.
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People of Colour

Reading produces empathy and promotes understanding of another’s point of view. Particular
purchasing priority is considered for authors and stories that represent people of colour from any
background to support our students in fully embracing a multicultural and diverse community. The
English department introduced a new text for year 9 in September 2022; The Hate U Give and the
supporting library reading list was used to promote other US classics by people of colour. Titles
included, The Skin I’m in, Concrete Rose, Stamped, The Colour Purple, Booked, Roll of Thunder, Hear
my Cry. 

LGBTQI

LGBTQI fiction and non-fiction books are not overtly labelled or shelved separately but a list is available
on the school library app. All books with overt LGBTQI themes (ie/ not just a character) carry a YA
sticker. Informal conversations with students who identify as LGBTI are used to ensure that they feel
welcome and represented in the Library. The recent World Cup Display for example was used to
highlight the intolerance of Qatar’s government and used to create discussions about human rights in
library lessons.

Poetry

In June 2023 a selection of new Poetry was purchased that sought to represent people of colour to
counteract the prevailing ‘dead white male’ character of the current collection. Titles/Poets included;
And We Rise, Ben Okri, Tony Medina, Nikita Gill, Lana Del Rey, Dean Atta, Danez Smith, Tupac Shakur,
Roger Robinson, Sophia Thakur. Notably introducing SLAM, RAP, black, multiracial and female voices.

The Library as ‘Save Haven’

The role of the library as a place of safe haven is well known. We seek to maintain a friendly and
inclusive environment where vulnerable students can come and experience a familiar and reliable
welcome. Having regular opening times outside of school lessons is an important part of this provision.
The Student librarian group represents a wide range of abilities with more able students supporting
several students from the nurture group, several somewhat unlikely friendships have blossomed and in
many cases real confidence has grown as students feel included and valued. 
A library must be an organic creature, it needs to change and grow to provide both reliability and new
stimulus. As we move into our new build next year the challenge will be to both take the inclusive culture
that we have created and to build up on it, to increase both our footfall and to encourage more students
to simply pick up a book, and read.
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All students in years 7 and 8 have been tested in this academic year
to review their reading age. We use the difference between their
CAGE (chronological age) and RAGE (reading age) to determine our
reading intervention strategies in school. All of year 7 were tested in
the autumn term and the RAGE for the cohort was above the CAGE
at an average of 12:01 years. As of February 2023, year 8 have now
been re-tested and the RAGE for this cohort is only slightly above the
CAGE at an average of 12:08 years.
We are currently working to update a spreadsheet that contains the
names of all students with a RAGE below their CAGE and this will be
available to read and refer to on the t-drive in the ‘literacy’ folder.
You can also access information about the intervention offered to
those students.

Written by
Janine Crump

 

Tier 3 intervention

Students who receive the highest provision for intervention are
scheduled for 2 x 30 minute group reading sessions weekly with one
of our reading tutors (Ann Thompson, Linda Walker, Mark Holt). They
follow a graded series called Phonics books. These are also used
with our nurture groups in the lower school to bolster their literacy
provision.

How to support identified students in your classroom

On the t-drive, we have also uploaded the ‘Understanding reading
ages’ document, adapted by Jess Mulligan last year. This is for use
by classroom teachers- once you have identified students using the
reading age on GO4schools, you can refer to the document to trial
strategies appropriate to your subject in order to support accessing
and understanding relevant materials in your lessons. Alongside your
department approach to teaching reading and vocabulary, we can
continue to break down the barriers for our students in decoding the
curriculum and reading confidently for meaning.

READING AGES :  WHAT SHOULD YOU KNOW?
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Gerard is developing strategies to teach vocabularly explicitly

What strategies are you trialling? 
I've been focussing on how we teach subject specific vocabulary. This has involved looking at explicitly teaching
new key terms, supported by using morphology and etymology to build words creating links with previously taught
vocabulary.
I have been trying to link this to a summative revision task, where when given a word stem, students are tasked
with identifying as many key words that have this same beginning.
Another approach has been teaching new vocabulary through reading, where this is a reading comprehension with
questions at the end or a passage with information about the topic. It has been helpful getting pupils to record new
or difficult words on a new page at the start of the topic, or in the back of their book.

 What has been successful so far or not?
It has been difficult finding texts that contain the vocabulary I want to teach, especially ones that are pitched at an
appropriate level. 
My main work has been with KS3, and it has been difficult to match this up with GCSE as the amount of tier 3
terminology increase quite a lot

Any feedback from students or staff?
From the inset in January, it appears that several departments are already using similar approaches. I have held a
breakfast meeting where ideas were discussed and strategies shared.

 

I have been researching a variety of strategies to help students with reading tasks and trialling a variety of
resources, including a guided reading template. 
I have started to produce a range of resources to aid students when completing independent reading with a
focus on key word vocabulary and reading for meaning and understanding. This includes encouraging pupils
to re-read the text, highlight key vocabulary , find the definition for words they do not understand and to
summarise paragraphs into sentences. 
I am also collating a range of reading materials for students to use in lessons and at home, including articles
from magazines and chapters from books. 
I have been modelling reading out loud to students. 

I aim to create a crib sheet on what reading looks like in RE.
I also aim to map reading opportunities to The RE learning programmes.

Aimee is developing strategies to encourage students to engage in more subject specific reading. 

What strategies are you trialling?

What has been successful so far or not?
To begin with some students found it difficult to focus on reading the material in front of them. However as this
has become more of a routine, students have become more engaged. I have also observed that some students
find it helpful to use a ruler as a guide for their reading. 
 Feedback from recent learning walks has suggested that these strategies are proving successful,. 
Next steps:

·      

EDUCATOR LED DEVELOPMENT WORK (ELDP)
An Interview with Gerard Losty and Aimee Lewis-Bennet Teaching and Learning Advocates.

A breakfast meeting
where staff came
together to share

ideas.
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Our Assessment and Feedback Principles remain at the heart of our teaching and learning work in school. The
quality of feedback that the students in school receive is excellent and feedback types are varied across
departments depending on the work completed and the key stage of the students. 

In discussion with subject leaders at the end of last year, the principles were explored and emphasis was placed
on the place of verbal feedback in our subjects and the implications for Subject Leaders and for our curriculums.
From this discussion, the integral nature of assessment and feedback was apparent. Before providing feedback,
our teachers provide effective instruction, including the use of formative assessment strategies such as modelling
& pre-established success criteria. High-quality instruction and high-quality feedback need to go hand in hand.
This is where the strength of the core 6 is evident in the teaching and learning at SJHN. 

During the verbal feedback focus group as part of our January inset, staff were able to share their department’s
response to the focus on feedback, particularly verbal feedback. It was a wonderful opportunity to see best-
practice shared between departments. On this inset day, we also all experienced both giving and receiving
feedback following the example of ‘Austin’s Butterfly’. Staff were instructed to produce a scientific drawing of a
butterfly, with only the support of verbal feedback from a peer ‘teacher’. The quality of verbal feedback was high
and the outcomes were excellent. We concluded our session with a discussion about the barriers and
opportunities of focusing on verbal feedback as a vehicle to student success. 

Next steps

I look forward to working with staff over the coming months, aligning the Assessment and Feedback Principles
with the Core 6, so that opportunities and links are apparent on how the JHN Core 6 and our Assessment and
Feedback Principles align. I also believe that there is further work to be carried out in ensuring the Assessment
and Feedback principles are ‘visible’ to and recognised by teaching staff.

 

 Assessment and Feedback Principles
Written by Colette Evetts, Teaching and Learning Advocate
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EDUCATOR LED DEVELOPMENT WORK (ELDP)  
EMILY DRACKFORD

From a young age I have always had a passion for netball, so this academic year I wanted
to offer an outstanding educational programme combining first class academic options
with a high-performance netball development programme to the sixth form students who
are studying here at SJHN. 
The aim is to give our students the opportunity to be part of a challenging but enjoyable
high-performance environment whilst completing their academic studies. Our netball
programme is aimed at female students who are 16 years old and above. Students can
study any combination of A-Levels or BTEC courses and are ultimately able to create their
own unique education programme. 
The netball programme spans two years with students able to work on their personal
game, their knowledge and understanding of the game and are able to train and play at a
high-level with other like-minded student athletes. This is concurrent with them receiving
high quality teaching and learning in an outstanding Sixth Form. 

 

18 girls have signed up to the academy 
We meet twice a week 
Have worked on a weekly strength and conditioning programme 
Fitness tested and will look at improvements later this year 
Played numerous netball fixtures 
Made protein balls in the food technology room and eaten them after a
session 
Academy girls are helping out in lessons and after school netball club 
Three academy girls have applied and been accepted on Herts Sports
Coaching Leadership 
Staff v Academy netball game 
Numerous netball skills, drills and tactics lessons 
Sponsorship for kit 
Great team work and cohesion 

  What we have achieved since September 2022
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EMILY  DRACKFORD
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Equity, Diversity and Inclusion at SJHN
Written by Ana Fernandes

To support departments with diversifying their curriculums, Aimée Lewis-Bennett will lead a breakfast
meeting on Tuesday 21st March, before the Easter break to discuss practical ways lessons can be
adapted to be more inclusive and reflective of our students. 

This follows the presentation to subject leaders on the 1st March about the role departments have with
regards to equity, diversity and inclusion. More in depth feedback from the EDI student parliament will
also be shared.

Representatives from each department are encouraged to attend. If you register interest beforehand, we
will do our best to source subject specific resources for you.
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Identified the group of underperforming HPA boys in Year 11
Science (Trilogy) 
Chris, Rupert and Gerard have been delivering weekly intervention
sessions afterschool to this group, and other targeted students 
The focus in intervention sessions has been past exam questions,
and exam technique 
Based on pupil voice the size of the intervention group will be
reduced after the mocks 
Trialled a successful strategy from another school, which focused on
praise, rewards and postcards home 
Currently reading “The Boy Question” by Mark Roberts 

Chris Ng and Jo Moles will be analysing the Year 11 mock exam
results using the updated MLGs against the learning reviews. This
analysis will use a visual called the Horsforth Quadrant.
We are focused on those pupils in the bottom right quadrant, high
effort but with a low progress.

Simon Cipolla has been working on the academic mentoring for Year 11
boys and mindset. 
Academic Mentoring: 
•34 HPA boys in Year 11 
•Academic mentor supporting chosen subjects. Highlighted from data
and subject teachers
•Year 12’s applied to be a mentor 
•Training Year 12’s
•Running for 8 sessions, which may continue after Easter
•Parents informed

Chris Ng is running intervention sessions for Trilogy HPA boys. 
Intervention:

Next steps 
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Written by Jo Moles,
Simon Cipolla
 and Chris NG

High Prior Attaining Boys
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Horsforth Quadrant
The figures below show the information behind the Horsforth Quadrant. Figure one shows the scale: progress and
effort. For progress we will be using MLGs and effort the learning reviews. Figure 2 and 3 shows what the separate
quadrants represent. Figure 4 would be an example of what a class would look like.

 

Take away strategies:

· Identify the HPA boys in your classes
· Abandon differentiated learning aims
· Teach to the top – no extension tasks
· Live modelling
· Rewards and praise
· Use the Core 6
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Inspiration and Networking
Simon presented his ELDP project work at a recent network, inspiring the Director of Hertscam, David

Frost to write about it in his blog.

 
Mae West was a legendary playwright and movie star in the 1920s and 30s. She was also a salacious wit who once
quipped: “keep a diary and someday it’ll keep you”. I doubt that this is what John Naughton had in mind when he
started his amazing online diary. I am not the only member of HertsCam to have discovered this remarkable source of
intellectual nourishment and entertainment. As well as pointers to stuff he has been reading, he always includes one of
his great photos and a link to an amazing piece of music.

 
 

So, what led me to this? I have had the privilege of running into John at Wolfson College where we both like to drop in
for breakfast and, over the full English, he would urge me to get blogging. I had a go at this in various ways; some of
you may have seen a few posts on the HertsCam website for example, but I wanted to find a better way to do it. A few
months ago, I searched for John’s blog on Substack so I could see how it is done but what I discovered was his online
diary. I was amazed and still can’t begin to imagine how he manages to produce such high-quality work on a daily
basis. I am ashamed to say that my feelings of admiration led to dismay. I thought that I could never aspire to that level
of brilliance; in comparison I would always come over as dull. But then, as I read more of John’s output, my feelings
turned into something more productive. I realised that measuring your own ability against someone else’s is utterly
futile. Instead, I needed to see this as a signal that publishing brief, accessible pieces is something I ought to be doing.
Of course, I knew I would enjoy doing it once I got into a rhythm, but more importantly, I felt an obligation to share ideas
with others who may be interested in teacher leadership. I was truly inspired to start the blog that you are now reading.

 

I witnessed a process of mutual inspiration recently when I attended a HertsCam Network Event. It took place online in
what teachers call the ‘twilight’ slot, after the day’s teaching has finished. Around 50 teachers gathered to share stories
about leading change in their schools. A few individuals had volunteered in advance to speak, but what they brought to
the table were not triumphalist speeches designed to disseminate best practice, but informal accounts of works in
progress that would spark the dialogue. For example, Simon Cipolla, a Modern Foreign Languages Teacher, had been
developing a mentoring scheme in which he was trying to recruit Year 12 students (aged 16-17) as ‘academic mentors’
for younger students who had been identified as under-performing. He provided workshop sessions for the volunteers
to prepare them for the challenge of mentoring. He taught them to adopt a holistic approach rather than focusing
narrowly on something like exam questions. He shared what he had learnt from his reading about motivation, especially
guidance from a US-based motivational speaker James Clear. He had explained to the mentors that you need to focus
on identity and mindset. The project had been extended across the whole school, but Simon was still striving to
encourage more Yr 12 students to volunteer. He asked advice from colleagues in his breakout session.

 
Colleagues engaged enthusiastically with Simon’s story, expressing support, asking questions and talking about their

own related practice. It seemed clear to me that, through this critical friendship, they were becoming even more
committed to their own efforts to innovate and improve. What Simon was teaching us was not just the technicalities of
how to develop a mentor programme, he was essentially sharing a story about moral choice. He had recognised that
some Yr 11 students were not achieving the best they were capable of and this had to be remedied. He wasn’t doing
this because it is his responsibility. It doesn’t feature in his job specification. He just saw a problem and wanted to do

something about it. This sense of moral purpose is of course infectious. Through such discussions, teachers engender
feelings of solidarity. They experience being part of a community of practice in which they share and promote certain

values. The most important of these underpins the principle that we should all strive to maximise the life chances of our
students by developing better practice. As Simon discovered, it’s about identity. Through our networking we reinforce

the belief that people like us do this sort of thing. That is mutual inspiration in action.

 
https://www.davidcfrost.org.uk/
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Throughout this year at the Saint John Henry Neman Catholic School we have continued in our journey towards
becoming more evidence informed in our approach to teaching and learning. Students, teachers and parents are
becoming increasingly aware of the science of learning and the most effective, research informed, learning
strategies.
 
In pastoral sessions, all students have taken part in lessons on the science of learning, retrieval practice and
retrieval practice strategies. The students have learned how to do self quizzing, brain dumps, how to make flash
cards and how to use them effectively. The students are now beginning to receive different lessons specific to
their year group as we move towards developing the Cognitive Science curriculum in which year 7 will have their
journey mapped out up until year 11 and into sixth-form. For example, Year 11 have been looking at the use of
dual coding and concrete examples in their revision.
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Students much more likely to chose to use the effective learning strategies delivered in pastoral sessions if they
regularly see them being used effectively elsewhere. Therefore, during our January inset day, staff familiarised
themselves with the Cognitive Science curriculum and spent time looking at how they could explicitly model the
use of these learning strategies within their own subjects. Staff looked at: off-the-cuff strategies that they could
use routinely with little additional planning, such as the use of cold calling and mini-whiteboards; Planned
activities such as retrieval grids; And homework tasks such as making a brain dump or producing flash cards.
 
The parents support evenings have now all been delivered this year and each one included a session on
Cognitive Science. Parents were given a brief introduction to how we learn using the memory model as well as
information on the effective learning strategies that the students have been learning about in school.
 
With the students teachers, students and parents on board we are now making a promising start to achieving the
ultimate goal of producing self-regulated, life-long learners.

Cognitive science in the curriculum

Written by 
Daniel Sansom
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