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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name THE Saint John Henry 
Newman Catholic School 

Number of pupils in school  1617 

Proportion (%) of pupil premium eligible pupils 8% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

01/09/20-01/09/23 

Date this statement was published 01/09/21 

Date on which it will be reviewed 01/09/23 

Statement authorised by Mr C Mathew 

Pupil premium lead Mr C Anderson 

Governor / Trustee lead Ms C Angus 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £92,590 

Recovery premium funding allocation this academic year £11,890 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£106,890 
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Part A: Pupil premium strategy plan 

Statement of intent 

The Saint John Henry Newman Catholic School is a high achieving and aspirational school and 

the challenge for all our pupil premium students is to reach the targets not only set by the 

school but by their peers. Our starting point is that all the pupils in the school can achieve their 

goals and we work particularly hard on ensuring this is the case for our pupil premium 

students.  We ensure their aspirations are the same as those around them. For the academic 

year 2021/2022, 108 (8%) of students in the whole school cohort are eligible. Our estimated 

pupil premium allocation is £90,000. In such a small group, with a diverse range of needs, any 

interventions have to be cost effective and have high impact. The School’s leadership team has 

embedded key practices, strategies and ideas lower down the school, from the point of 

transition, to avoid the need for lots of ‘bolt on’ interventions in Year 11, we are proud of our 

culture of early intervention. As a school we have a collective understanding of the issues that 

affect disadvantaged students in our setting and all teaching and support staff understand 

their role in supporting our disadvantaged students. Many of the initiatives the school adopts 

are in place because we have identified the challenges to the progress of all groups. The 

initiatives are school wide but are intended to have maximum impact on those who don’t have 

the opportunities that many others in our community are exposed to. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 It is widely accepted that excellent teaching is key to improving pupil 
attainment, we therefore recognise the importance of the classroom 
experience for our disadvantaged learners. It is therefore essential that there 
is an equality of school experience for all students and it is of a very high 
standard. 

2 Our assessments, observations and discussions with pupils and families 
suggest that the education of some of our disadvantaged pupils have been 
impacted by partial school closures to a greater extent than for other pupils. 
These findings are backed up by several national studies. This has therefore 
left gaps in knowledge of some disadvantaged pupils due to missed learning 
during lockdown. 

3 From Key Stage 2 data and use of testing programmes we have recognised 
that a number of our disadvantage students join the school with lower 
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numeracy and literacy than other students. This obviously impacts them 
across their curriculum. 

 

Assessments, observations and discussion with KS3 students indicate that 
disadvantaged pupils generally have lower levels of reading comprehension 
than peers. This impacts their progress in all subjects. 

 

The maths attainment of disadvantaged pupils is generally lower than that of 
their peers and teacher diagnostic assessments suggest that many pupils 
particularly struggle with problem solving tasks. 

4 Our assessments, observations and discussions with pupils and families 
suggest that the wellbeing of many of our disadvantaged pupils have been 
impacted by partial school closures to a greater extent than for other pupils. 
1/3 of our well-being incident reports over the past year involve 
disadvantaged students. Disadvantaged students also appear more regularly 
in our behaviour tiers related mainly to organisation. These findings are also 
backed up by several national studies.  Ensuring all students are attending 
school in the best possible frame of mind to ensure learning and any problems 
can be resolved to allow students to make maximum progress in and across all 
subjects. 

5 Our observations and data show us that the parents & carers of some of our 
disadvantaged students are less likely to attend School events. We therefore 
recognise that the parental engagement of disadvantaged families needs to be 
a focus. 

6 Our data shows us that the attendance of our disadvantaged students is 
slightly below that of the rest of the school. 94% compared to 96%. We 
recognise that every extra day has an impact on the progress and learning of 
all students. We would like the attendance of disadvantaged students to be at 
the same level as all other students. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Outcomes of disadvantaged students allow them to go on 
to their chosen next steps. These will be measured on an 
individual basis. Including a continued positive progress 
for the disadvantaged group. 

Disadvantaged student destinations at the end of Year 11 
and 13. 

Positive progress 8 figure for disadvantaged students. 

Attendance figures for disadvantaged students on par 
with rest of school. 

Attendance data shows disadvantaged attendance at 
96%. 

Well-being issues of Pupil Premium students are identified 
and provision put in place to support them allowing them 
to be successful and enjoy their school experience.  

Wide ranging and specific well-being provision including 
trauma informed practice allows disadvantaged students 
to have a successful school experience, this includes 
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continued good outcomes and attendance. Student 
surveys show improved well-being amongst 
disadvantaged students. 

Extra-curricular and enrichment activities have good 
attendance by disadvantaged students. 

Increased parental engagement for pupil premium 
parents. Attendance of all disadvantaged families at 
Parents evenings and support evenings. 

Increased attendance of disadvantaged parents at 
parents’ evenings and other relevant events including PP 
specific support evenings. 

Disadvantaged students with low numeracy and literacy 
on entry and at all key stages are identified and an 
individual package of support put in to place. 

Progress in area of support. Increase in Reading and 
Maths ages.  

We would like the behaviour and attitudes of 
disadvantaged students to be the same as all other 
students. 

Disadvantaged students to receive a number of behaviour 
points in-line with their peers. Specific behaviour 
interventions focussing on organisation to allow 
disadvantaged students to have a successful school 
experience. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £35,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Priority 1  

Focus on how the ‘10 steps to 
addressing disadvantage in the 
classroom’ are being used across 
the school to improve the school 
& classroom experience of 
disadvantaged pupils and raise 
their self-efficacy.   

The best available evidence indicates that great teaching is 
the most important lever schools have to improve pupil 
attainment. Ensuring every teacher is supported in 
delivering high-quality teaching is essential to achieving the 
best outcomes for all pupils, particularly the most 
disadvantaged among them. 

 

https://educationendowmentfoundation.org.uk/support-
for-schools/school-improvement-planning/1-high-quality-
teaching 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-
regulation 

 

 

 

 

1, 2, 3 

Priority 2  

Ensure the current school focus 
on developing the curriculum 
across the school has 
disadvantaged pupils at the very 
heart of it thus allowing them to 
make progress and prepare 
them for the next stage of their 
academic journey.  Ensure that 
all disadvantaged pupils are 
given the relevant cultural 
capital allowing them to access 
the whole school curriculum. 

Powerful knowledge can ‘enable students to acquire 
knowledge that takes them beyond their own experiences’. 
This is particularly important in disadvantaged contexts in 
relation to the promotion of social justice. In Young et al.’s 
(2014) view, it is the educational right of the child to 
receive a comprehensive education committed to 
academic excellence – regardless of background or social 
standing. 

 

https://impact.chartered.college/article/applying-
powerful-knowledge-principle-curriculum-development-
disadvantaged-contexts/ 

 

1, 2, 3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://impact.chartered.college/article/applying-powerful-knowledge-principle-curriculum-development-disadvantaged-contexts/
https://impact.chartered.college/article/applying-powerful-knowledge-principle-curriculum-development-disadvantaged-contexts/
https://impact.chartered.college/article/applying-powerful-knowledge-principle-curriculum-development-disadvantaged-contexts/
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Budgeted cost: £40,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Priority 1 

 

Evaluating the impact of 
lockdown on disadvantaged 
students, looking for the 
gaps in knowledge and 
putting together a package of 
support to address these 
gaps. 

 

Use of NTP, MyTutor and 
school led tuition in Maths 
and English to support 
lessons with targeted 
intervention, this will be 
small group and in some 
cases 1-2-1.  

 

The Covid-19 pandemic has led to school closures across the UK and 
many countries across the world. This means that the majority of pupils 
in these systems are out of school, though supported and taught in 
various ways. Nevertheless, it is likely that school closures will lead to 
slower rates of learning, perhaps learning loss, and there is a risk that the 
negative impact will be worse for pupils who are economically 
disadvantaged. 

 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-
teachers/pupil-premium/EEF-Gathering-and-Interpreting-Data-
Summary.pdf 

 

https://educationendowmentfoundation.org.uk/education-
evidence/evidence-reviews/school-closures-rapid-evidence-assessment 

 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/EEF_2020_-
_Impact_of_School_Closures_on_the_Attainment_Gap.pdf 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-to-one-tuition 

 

1, 2, 3, 4 

Priority 2  

 

Literacy and numeracy 
interventions across KS3 for 
disadvantaged pupils not 
making expected progress.  

Use of Accelerated Maths 
and Accelerated reader to 
test regularly the reading and 
Maths age of Key Stage 3 
students. Individual and 
focused interventions 
developed based on the 
feedback. 

Literacy is key to learning across all subjects in secondary school and a 
strong predictor of outcomes in later life. 

 

Disciplinary literacy is an approach to improving literacy across the 
curriculum that emphasises the importance of subject specific support. 

 

All teachers should be supported to understand how to teach students to 
read, write and communicate effectively in their subjects. 

 

School leaders can help teachers by ensuring training related to literacy 
prioritises subject specificity over general approaches. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/maths-ks-2-3 

 

2, 3 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/school-closures-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/school-closures-rapid-evidence-assessment
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/EEF_2020_-_Impact_of_School_Closures_on_the_Attainment_Gap.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/EEF_2020_-_Impact_of_School_Closures_on_the_Attainment_Gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £30,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Priority 1 

 

Ensure that the whole school focus 
on emotional health and wellbeing 
encompasses the specific needs of 
disadvantaged pupils.  

Use and analysis of well-being 
surveys across the whole school 
population. Individual strategies 
developed by the well-being team 
based on the feedback from these 
surveys. A [particular focus on 
disadvantaged students. 

 

Taking a coordinated and evidence-informed approach to 
mental health and wellbeing in schools and colleges leads to 
improved pupil and student emotional health and wellbeing 
which can help readiness to learn. 

 

https://assets.publishing.service.gov.uk/government/uploads/s
ystem/uploads/attachment_data/file/1020249/Promoting_child
ren_and_young_people_s_mental_health_and_wellbeing.pdf 

 

https://assets.publishing.service.gov.uk/government/uploads/s
ystem/uploads/attachment_data/file/219638/DFE-RR253.pdf 

 

4 

Priority 2  

 

PP specific parent information 
evenings and coffee mornings.   

We will be able to share resources & 
strategies with parents and pupils in 
small groups. Also an opportunity 
for parents to attend the school in a 
less formal setting. 

 

There is an established link between the home learning 
environment at all ages and children’s performance at school. 

Schools and parents have a shared priority to deliver the best 
outcomes for their children. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/supporting-parents 
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Priority 3 

 

Increased sharing of data and 
information between attendance 
officer and learning coordinators. 

More regular meetings between 
learning coordinators, attendance 
office and pastoral deputy.  

Assistant learning coordinators 
regular check ins with 
disadvantaged students and families 
with lower attendance. 

Quicker and more targeted 
intervention for those students with 
lower attendance. 

 

It is widely recognised and supported by evidence that 
attendance has an impact on attainment. The higher the 
percentage of sessions missed across key stage 4, the lower the 
likely level of attainment at the end of KS4. 

 

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-actions-for-
schools-and-local-authorities 

 

https://assets.publishing.service.gov.uk/government/uploads/sy
stem/uploads/attachment_data/file/412638/The_link_between
_absence_and_attainment_at_KS2_and_KS4.pdf 

 

https://dera.ioe.ac.uk/2945/3/110308section3en.pdf 

1, 6 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/219638/DFE-RR253.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/219638/DFE-RR253.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://dera.ioe.ac.uk/2945/3/110308section3en.pdf
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Priority 4  

Increased monitoring and analysis 
of sanctions data by Learning 
Coordinators and SLT. 

Targeted use of in-school behaviour support and mentoring 
(Walsingham Room and Key Stage 3 Transition Lead).  

Targeted use of interventions Yes! Futures Personal 
Development Programme and School of Hard Knocks 
Programme. 

Targeted use of Behaviour Support Worker to allow bespoke 
interventions for those students with significantly more 
sanctions and at risk of exclusion.   

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-interventions 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour 

 

4 

 

Total budgeted cost: £105,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We were incredibly pleased with the outcomes of our disadvantaged students at Key 

Stage 4 in 2021/22. Their progress figure of +0.12 indicates they made above expected 

progress and it allowed them to go on to the courses they had chosen at Key Stage 5. 

We are incredibly proud that 63% of our Year 11 disadvantaged students chose to 

continue their education at The Saint John Henry Newman Catholic School. The other 

students were all placed at local schools and colleges and received individual support 

from our in house careers officer.  

At Key stage 5 again, we were incredibly pleased with the attainment of our 

disadvantaged students. Their average grade was a C for academic qualifications and 

a distinction-minus  for vocational qualifications. 78% of our disadvantaged students in 

Year 13 went on to study at university. 

The focuses that we identified for our Pupil premium strategy in 2020 are still very 

relevant and, having reviewed, we have decided to maintain them. 

We continue to focus on the classroom experience of all students and we are very 

aware that this experience has a greater impact on disadvantaged students. We have 

launched the ‘Core 6’ which, in conjunction with the WalkThrus professional 

development programme, we aim to continue developing classroom practice across the 

school and to continue to improve the classroom experience for all students. The ‘Core 

6’ are Set the standards, Show me boards, Plan for reading, Vocab development, Cold 

calling and Quizzing. 

We continue to work on closing any gaps from the lockdowns but are confident from 

our external and internal data that departments have been able to identify any gaps 

and have developed their curriculums to appropriately cover any knowledge that was 

missed. 

Our Reading and Maths interventions for Year 7&8 students were well received last 

year. We were able to identify those below the expected standard in Reading and 

Maths using external software and then used the School Led Tutoring budget to work 

with small groups and in some cases 1-2-1 to support these students. Both 

programmes improved the Reading and Maths ages of the students involved. In Maths 

the average NRSS moved from 91 to 104 for the group. In English, the average 

improvement was 10 months in Reading age. MyTutor is still used in Years 10 &11 for 

3-2-1 tuition. 

The average attendance for the disadvantaged students across the school last year 

was 92%. This is 4% below the target we set of 96% but is still something to celebrate. 
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We continue to push hard with the support of the attendance officer and assistant 

learning coordinators to meet this target. 

Parental engagement continues to be important to us. We have seen the return of face 

to face events such as parents’ evenings and parents’ support evenings. We continue 

to identify parents of disadvantaged students who were unable to attend and make 

alternative arrangements such as coffee mornings and individual meetings or Teams 

meetings. 

Well-being support again continues to be a focus for the whole school but specifically 

for disadvantaged students. We have developed our provision more since last 

academic year to ensure all those students in need of specific support can access it. 

We also continue to see good numbers of disadvantaged students attending extra-

curricular clubs. 

We have recently introduced a new 10 steps to behaviour support which feeds into our 

sanctions and rewards programme, meaning we have a much clearer overview on the 

different levels of behaviour support needed by our disadvantaged students across the 

school. 

We have one year to run on the strategy which we will review again at the end of the 

academic year. 

 
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

English and Maths Tuition MyTutor 

School led Maths and English Tuition Qualified & experienced tutors 

Accelerated Reader Renaissance 

Accelerated Maths Renaissance 

Yes Futures Personal development 
programme 

Yes Futures 

School of Hard Knocks Rugby SoHK 

External counselling Specific to students 
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