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LEADERSHIP AND MANAGEMENT
Strengths
Our strongest features and the 
improving areas of Leadership & 
Management are…  

• there is a clear whole school vision 
which is understood by all.  Leadership 
at every level has capacity, drive and a 
desire to improve the experiences and 
the progress of all children 

• the school’s leadership has a clear 
understanding of their role in the adult 
formation of every child.  They are 
active in creating an environment in 
which our young people can discover 
who they are, their responsibilities to 
their community and how best they 
can use their talents to make a positive 
contribution to the world 

• the school’s leadership constantly 
seeks out outstanding practice and uses 
this to question, improve and refine 
their own practices 

• the new leadership structure has 
created additional capacity and is 
already making an impact on the 
experience for children and staff 

• outcomes continue to improve, 
teaching and learning initiatives are in 
the vanguard of educational practice 
and the curriculum is considered, pupil 
and student specific and appropriate 
to a 21st century career path for our 
children

Even Betters
We are…

• working with Governors to review their role in whole school 
improvement and are now refining their contributions to the 
school development plan.  They have also developed their 
programme of visits to the school and departments and have 
instructed the SLT to carry departmental reviews to help 
move the school forward and to keep them fully informed.  
Governors are now linked to every department 

• working with Governors to ensure that they are clear on 
the local risks to pupils and are we are implementing plans to 
ensure that pupils are aware of the risks in the local area
 
• using additional funding well, but we should make this 
work more widely known amongst staff and stake holders.  
The school’s leadership is planning to make the actual figures 
relating to additional funding more public, as the school 
spends greater amounts in these areas, than is given by 
government, using voluntary contributions to the school to 
support this important work.  Impact of this work should also 
be given a higher profile 
 
• working with middle leaders to ensure that as well as 
knowing the priorities for their areas of responsibility, they 
know how these link to whole school priorities 
 
• continuing to be aware of areas where teaching could be 
improved further and have actions in place to secure this 
improvement. Monitoring and demonstrating the positive 
impact of these actions will provide evidence of the capacity 
to secure further improvement at all levels of leadership and 
management

• continuing to monitor and evaluate how teachers use 
assessment information and other information about pupils 
to support planning that meets the needs of individuals and 
groups

• using accurate self-evaluation to inform development plans



QUALITY OF TEACHING, LEARNING AND ASSESSMENT
 
Our strongest features and the improving areas of 
Teaching, Learning & Assessment are…

• teachers’ subject knowledge, teachers’ 
knowledge of specifications and assessment 
details, teachers’ enthusiasm for their job

• teachers’ professional interest in improving 
their own pedagogy

• productive, purposeful classroom 
relationships

• pupils keen to engage and learn

• the teaching of reading, writing, 
communication and Maths

• reporting to and liaising with parents on 
matters of teaching and learning

Improved and improving 
 
• Teachers’ questioning
• Teachers putting pupils at the centre of their 
own learning

Even Betters
We are...

• building on the situation where the level 
of challenge for the most able is appropriate 
in the school, by considering how this can 
be made even more aspirational

• making our assessment, marking and 
feedback even more focused on the needs 
of the individual pupils and students by 
ensuring that departments appropriately 
adapt the school’s central marking and 
feedback/feed-forward policy to meet the 
needs of the challenge within their subject 
area.  Structured professional development 
(four strands) work is underpinning the 
progress and SLT is monitoring this to 
ensure that all pupils are kept informed of 
the progress and how best to bridge gaps

• effectively carrying out a robust school- 
wide approach to book checking, learning 
walks, classroom observations and 
departmental reviews, which is able to 
evaluate impact of all of the development 
strategies

Strengths



QUALITY OF TEACHING, LEARNING AND ASSESSMENT PERSONAL DEVELOPMENT,  BEHAVIOUR AND WELFARE
Strengths
Our strongest features and the improving areas 
of Personal Development, Behavior & Wellfare 
are…

• pupils respect each other, staff and visitors.  
The school is a caring community where 
everyone is valued

• bullying and racist incidents are rare and when 
incidents do occur they are dealt with effectively

• people feel safe in school.  They have someone 
to speak to if they have any concerns and that 
these will be dealt with effectively

• pupils are proud of their school 

Even Betters 
We are...

• working towards pupils and staff being 
clear on how to vocalise local threat and 
concerns regarding radicalisation

• monitoring attendance very closely and 
preparing examples to illustrate the good 
work undertaken

• reviewing the PSHCE programme

• continuing the focus on SEN attendance

OUTCOMES FOR PUPILS
Strengths
Our strongest features and the improving areas 
of our outcomes are…

• in-school analysis in each year group 
indicates pupils make consistently strong, 
substantial and sustained progress given their 
starting points across English, Maths and a 
wide range of subjects 

• in-school analysis at KS 4 indicated the 
gaps between PP pupils and their peers 
are diminishing and in some cases have 
disappeared.

• in-school analysis indicates pupils with 
SEND make progress that is in line with other 
pupils with similar starting points 

• pupils are reading-age tested on entry 
(NFER) and identified for the Reading Support 
Programme.  Impact of programme measured 
via improvement in reading age.  Progress 
assessments and feedback from staff indicate 
impact is sustained across the curriculum

• pupil participation and leadership in staff 
inset/recruitment/peer mentoring/ feedback 
from pupil survey/working with visitors, 
demonstrates that pupils can articulate their 
knowledge and understanding of learning in 
an age appropriate way and hold meaningful 
conversations about learning 

• for pupils generally, progress from starting 
points is above average across subjects in every 
year group

• for disadvantaged and SEND pupils progress 
from starting points is above average across a 
wide range of subjects in all year groups

• from different starting points, progress in 
English and Maths is above national averages  in 
KS 4

• attainment in KS 4, by subject, exceeds national 
averages in the overwhelming majority of 
subjects.

• there is a strong correlation between predicted 
and actual outcomes in the overwhelming 
majority of subjects 

• the attainment of cohorts in KS4 exceeds 
national averages though each year group at 9-5 
and 9-4 grades across nearly all subject areas

• regular termly analysis of current and 
most likely predictive grades by ability, 
disadvantaged, SEN groups across all subjects 
ensures that all leaders know the progress of 
every year group and indicates that in school 
gaps are closing 

• termly dashboard of pupils at above and below 
expected progress ensures senior leaders are able 
to compare progress of pupils across all subjects 
and year groups 



• subject based tracking facilitates the story of 
individual progress and is used by teachers, 
subject leaders and school leaders to identify 
and address underperformance and is used in 
lesson planning

• progress is evidenced in pupil books and 
regularly monitored by subject and school 
leaders to ensure follow-up activities are 
completed and lead to sustained progress 

• termly Raising Standards meetings with 
Senior Leaders maintains focus on subject and 
individual progress in relation to challenging 
targets, improving accountability and ensuring 
that pupils are challenged and supported 
appropriately 

• rigorous line management structure focuses on 
attainment and progress overall and by group.  
Subject action agreed and monitored with Senior 
Leaders and shared with department teachers

• a series of individual guidance meetings with 
Senior Leaders at key transition points support 
pupils and ensure that they are exceptionally 
well guided for next stages in education/
employment

• destination information indicates that 
pupils are very well served in guidance for 
making informed choices about courses and 
are successful in achieving their first choice 
university places 

• high in-year/course retention rates at KS 5 
evidences the impact of strong and appropriate 
course guidance

• curriculum design and provision reflects 
the needs of each year group and is reviewed 

‘50% of Disadvantaged students (total 14) went on to university 
education in 2017 and evidences appropriate guidance and support’

annually by Senior Leaders and Governors

• extensive guidance at point of Options is 
supported by Parent Information Evening, and at 
Year 11 into Post 16 (Leadership team interviews) 
ensures that the tailored curriculum is suitable 
from the start for individuals and dropout rates are 
very low

• extensive programme of parent support in KS 
5 and provision of careers fair/apprenticeship 
evening ensures that students are well equipped 
for success in the next phase of their education or 
employment



16-19 Provision
Strengths
Our strongest features and the improving 
areas of our 16-19 provision are…

Even Betters... 
We are...

• targeting staff professional development, 
using PiXL CPD to strengthen the links 
between subject areas and the overall 
experience for a sixth form student

• ensuring we have a thorough, clear 
understanding of the experiences felt in the 
classroom on a day-to-day basis.  Using this 
evidence to triangulate the Raising Standards 
Leader process – hence improve it further

• improving form tutor responsibility, 
ensuring they give students relevant 
information and guidance on future pathways, 
pastoral support and academic support

• driving to develop the independent learner 
via the Outside-Inside approach

Even Betters 
We are...

• developing a school-wide strategy to improve 
and make more consistent, the outcomes for 
disadvantaged pupils, as these have varied over 
time, from prize winning to less successful.  

• aware that our most able pupils make progress 
above similar pupils nationally, but we wish to 
improve their progress measures even more. We 
need to exceed the already high expectations so 
that the proportions attaining the highest grades 
across a range of subjects are significantly higher 
than national figures

• determined to improve the already excellent 
outcomes for pupils and are employing a 
number of strategies to achieve this goal.  These 
steps include ‘Raising Standards Meetings’ 
at every Key Stage, Departmental Reviews 

to support middle leaders and staff to result in 
greater impact and finally the ‘4 Strands’ work 
across the school which involves every member 
of teaching staff.  These initiatives are significant 
and SLT must ensure that impact is clearly 
demonstrated

• ensuring that leaders can provide information 
regarding the outcomes and destinations of 
disadvantaged pupils to indicate the progress 
that they have made since joining the school, 
particularly where the curriculum offered was 
appropriate for the individual but does not satisfy 
all aspects of the Progress 8 measure 

• outcomes for academic programmes are at least 
good.  Attainment is above the national average 
in the overwhelming majority of subjects

• course retention in Sixth form is very strong, 
as a result of improved guidance at the point of 
transition

• student retention in Sixth form is very good 
with the overwhelming majority of students 
completing courses for which they originally 
enrolled

• progression rates to university are very good, 
with the overwhelming majority of students 
achieving their first choice university offer, as a 
result of the support and guidance received

• progress rates to university for disadvantaged 
students are very strong.  In 2017 50% of 
Disadvantaged students (total 12) went on to 
university education in 2017

• BTEC subjects are appropriate and tailored to 
meet the needs of our students, rather than being 
offered to meet the demands of the performance 
tables

• Robust Raising Standards Leader structure 
focused specifically on KS 5 to identify each 

student’s strengths and weaknesses, allowing for 
appropriate and timely interventions

• regular ‘pre mortems’ to assess subject areas 
requiring support before problems occur

• drive to develop the ‘independent learner’ 


