
1 
 

Bridging work 

Subject: History 
 

• Tasks to complete prior to the Sixth Form Induction 

 

From the attached documents, you should: 

1. Read section 1 – “Welcome”. This will give you some background information about the History A 

Level. 

 

2. Complete section 2 – “Getting Started”. This will make you think about the skills which you will 

need to study History A Level 

 

3. Complete sections 3 – “Next Steps” and 4 – “Building Skills”. These tasks will get you to focus 

on the vital skill of making judgments. Although we don’t actually study the Peasants Revolt in A 

Level History, it is a great example because it has many parallels to other events which you will be 

studying, e.g. the Russian Revolution, the Poll Tax riots of 1989/90 and various Tudor rebellions. 

 

 

• Content to be covered during the Sixth Form Induction 

 

During sixth form induction, you will be introduced to the three units which you will study in year 

12: 

• Churchill, 1930-1951 – In induction week, you will be introduced to Churchill and you will debate 

his importance. Over the course, you will look at Churchill’s views towards Indian independence, 

abdication and Appeasement. You will study Churchill’s leadership during the Second World War 

and you will investigate Churchill’s relationships with other leaders and his attitudes towards Europe 

and the Empire/Commonwealth in the post-war world 

 

• Modern Britain, 1951-1997 – In induction week, you will study the impact of the Second World War 

on Britain. Over the course, you will look at how Britain has changed politically, economically and 

socially. You will consider the impact of leadership, e.g. Wilson and Thatcher. You will understand 

how Britain has become a multicultural society and you will study Britain’s changing global position 

in the world. 

 

• Russia, 1894-1941 – in induction week, you will be introduced to 19th century Russia. You will look 

at its geography and demographics and see how it is governed. Over the course, you will study the 

ground-breaking changes which Russia undergoes in the 20th century. You will look at the impact of 

war, revolution, famine and purges and you will study the rulers, including Tsar Nicholas II, 

Kerensky, Lenin and Stalin. 

 

 

• Tasks to be completed over the summer holidays   

 

From the attached documents, you should: 

• Complete section 5 – “A-Level ready”. This will ask you to write an essay about the Peasants 

revolt. You will be able to demonstrate your skills of extended writing and making judgments which 

you will have practiced in the earlier sections. 

 

Complete section 6 – “Extension Tasks”. There are lots of suggested reading materials, podcasts and 

videos which you can study. These will all familiarise you with the content of the 
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1. WELCOME 

 
Welcome to the History A Level course! It is a really interesting, enriching course which will 

develop your knowledge and understanding of the past. You will hone your skills in essay writing, 

critical thinking, analysis, evaluation and judgement making. You will learn about how our shared 

past has shaped our present and how we can mould our future from our history. 

 

Some students who choose to study A Level History are new to the subject; no prior learning or 

knowledge is required to be successful. Whilst many of the skills covered at GCSE – essay 

writing, sourcework and interpretations -  are developed further, you will not require any specific 

prior knowledge and many of the skills will also have been covered in GCSE English and GCSE 

R.E. 

 

A Level History complements a wide range of other A Level subjects and BTecs; from Politics to 

Maths, from Psychology to Economics and from Health and Social Care to Theatre Studies. 

 

A Level History is a very employable qualification. It is very well respected by all higher education 

institutions, including Russell Group universities, as well as employers and apprenticeships. It is 

particularly relevant for legal and journalistic careers. 

 

 

What will I study? 

You will study a broad range of periods, from the 16th century, through to the end of the 20th 

century. In particular, you will look at the role that revolutions have played throughout History in 

deciding where power lies.  

 

You will be studying primarily the history of Britain and Russia, by looking at diverse periods of 

time, from the Tudors, through to the 1990s as well as looking at how a country can move from 

being an autocratic monarchy to a dictatorial Communist state. You will also get the opportunity to 

study the various civil rights movements in the United States of America in the 19th and 20th 

centuries. 

 

You will study the role of significant individuals such as Winston Churchill, Josef Stalin, Rasputin, 

Elizabeth I and Margaret Thatcher, as well as the parts played by ordinary citizens. 
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You will study aspects of political history, military history, economic history as well as social 

history. 

 

 

What skills will I develop? 

Although, essay writing is the main way in which you will be formally assessed in History, the 

lessons will be largely discussion-based and you will learn how to construct a supported argument.  

 

Alongside the written skills, you will develop your sourcework skills; you will learn how to use 

evidence to produce a persuasive case. 

 

You will continue to develop your interpretation skills and learn how to weigh up the strength/s of 

different opinions. 

 

You will write an extended piece of independent writing, equivalent to an EPQ, in which you will 

develop many of the skills which are sought for at undergraduate study at university. You will learn 

how to research, how to cite texts and how to write an extended essay. 

 

Above all, you will learn how to think critically; how to question and debate; how to make 

judgments and how to weigh up evidence to reach a logical, supported and justifiable conclusion. 

 

 

Course Outline 

Link to specification: https://www.ocr.org.uk/qualifications/as-and-a-level/history-a-h105-h505-from-

2015/ 

 

 

Assessment 

You will sit three papers at the end of Year 13 to get a qualification in A Level History. The papers 

range from one hour long to 2½ hours long. The questions are mostly essay-based. 

 

You will write a NEA / piece of coursework in year 13. This will be completed independently over 

time, rather than in an exam. 

 

It is possible to sit for an AS in History either in Year 12 or Year 13. 

https://www.ocr.org.uk/qualifications/as-and-a-level/history-a-h105-h505-from-2015/
https://www.ocr.org.uk/qualifications/as-and-a-level/history-a-h105-h505-from-2015/
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2. Getting Started 
 

A common analogy for historians is detective work. Think about the jobs of policemen, CID 

investigators, solicitors, barristers and judges. What do they need to do when putting a criminal 

case together? 

• Consider how they have to gather evidence – what makes some evidence more valuable 

than others? 

• Consider how they have to test evidence – is all evidence equally reliable? 

• Consider the role of witnesses – are all witnesses trustworthy? How can you test the validity 

of a testimony? 

• Consider how a persuasive argument can be put together – how do you persuade a jury to 

consider a defendant guilty or innocent? 

• Consider how a jury reaches a decision – what is the most significant piece of evidence, 

most persuasive argument, most compelling witness? 

• Consider how a judge decides on a sentence – how serious is the crime? What is the most 

appropriate sentence?  

 

Think about how this relates to A Level historians, by completing the following tasks – some 

assistance has been provided for you to get you started off: 

• How do historians gather evidence? – what forms of evidence could be useful for an 

historian to use – a couple of examples have been completed for you: 

Forms of evidence Why could this be useful to an historian? 

Speeches 

 

Newspapers 

 

 

 

 

 

 

 

 

 

These are the words of the person who spoke 
them and show what they were thinking about at 
the time 
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• How do historians ‘test’ evidence? What questions should a historian ‘ask’ when assessing 

evidence?  

E.g. When was the evidence produced? Was it produced at the same time as the evidence it is 
discussing or was it produced later? Is it more reliable if it was produced at the same time or not? 

 
 
 
 
 
 
 
 
 

• How important are ‘witnesses’ to history? Is everyone’s voice equally valid? Do we learn 

more from the speeches of world leaders or the views of ordinary people? 

 

 

 

 

 

 

• How can you structure a coherent and persuasive argument? Think about the differences 

and similarities between oral arguments and written arguments. Does the PEEL (Point, 

Explanation, Evidence and Link) structure apply best? 

 

 

 

 

 

 

• What words could you use to persuade someone to your point of view? 

E.g. suggests that……  is convincing because………  
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• How do you decide what makes one factor more significant than another? 

 

 

 

 

 

 

 

• How do you sum up your argument? What do you need to draw a convincing conclusion? 

 

 

 

 

 

 

 

 

As you can see, one of the key skills which A level historians need to develop is the ability to make 

supported judgments and analyse the relative significance of different factors.  

 

In this pre-y12 bridging task you will learn how to weigh up the relative importance of different 

factors and how to use these factors to make supported judgments. 
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3.  Next Steps 

 

Throughout your History A level course, one theme that is frequently looked at is revolution. 

Revolutions are often an excellent way to consider the relative significance of factors. This is 

because revolutions are nearly always very complex affairs. For example, you will rarely find a 

revolution that has only one cause. As A level students, you will learn to decide which reasons are 

the most important compared to others, how different reasons link and finally how to express your 

opinions within essays. 

 

In order to practice these skills as well as introduce you to a revolution, you are going to research 

the Peasants’ Revolt of 1381. Below, you have been given an article by historian Laura Ashe. This 

article is deliberately on an unfamiliar topic, the Peasants’ Revolt of 1381. You are not expected to 

have any prior knowledge. This topic has been chosen because it is an early example of rebellions 

and uprisings by ordinary people against their rulers and has some similarities, as well as 

differences, to ones which you will study at A Level. You will NOT be studying the Peasant’s revolt 

as part of your A level, but is has similarities to the Russian Revolutions of 1917 and the Poll Tax 

riots of 1989 which you will study. 

 

TASK: Read the following article carefully. Then complete the tasks below. 

 

 

Why did the peasants really revolt? 

 
Laura Ashe specialises in the literature, history and culture of medieval England at the University 
of Oxford and is the author of Richard II: A Brittle Glory (Allen Lane, 2016). 
 
In 1381, a vast rebel army ransacked the Tower of London, burned palaces and murdered 
government officials. What, asks Laura Ashe, provoked this explosion of popular rage: the 
excesses of England’s landowners, or hatred of King Richard II? 
 
On the night of 13 June 1381, the 14-year-old king Richard II looked out from the Tower of London 
to see his city burning, the streets in chaos. Thousands of armed men and women from the 
countryside, self-appointed representatives of the ‘Commons of the Realm’, had poured into the 
city over London Bridge, hunting down the lords and officials they called traitors for their corruption 
and oppression of the poor. They targeted and attacked symbols of power, and the property of 
men who wielded it. They broke into the Marshalsea and Fleet prisons, releasing all the prisoners, 
and ransacked the lawyers’ offices in the Temple, burning all the documents they could find. 
 
Next they raided Lambeth Palace, the official residence of the hated lord chancellor, Archbishop 
Simon Sudbury. And, in pursuit of the king’s despised treasurer, Robert Hales, high master of the 
Knights Hospitallers, rebels burned down the whole estate of St John’s Priory, Clerkenwell. 
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Meanwhile, a formidable Kentishwoman called Johanna Ferrour, together with her husband, led a 
party that destroyed John of Gaunt’s palace at the Savoy, hurling his valuables into the river. 
Gaunt’s family and servants were allowed to leave the house before it was torched, but he 
escaped death only because he was away from London. According to the chronicler Froissart, the 
shouts and cries that floated up to the king and his ministers in the Tower sounded as if “all the 
devils of hell were amongst them”. 
 
The rebels’ hit list 
Earlier that day, one of the uprising’s leaders, the chaplain John Ball, had told the waiting rebels, 
encamped on the south bank of the Thames at Blackheath, that “now was a time given to them by 
God”, to seize their liberty. This could not be a bloodless revolution: it would be a coup d’etat. 
“First the archbishop and great men of the kingdom were to be slain,” Ball declared. “After, 
lawyers, justices, lastly whomsoever they knew like hereafter to be hurtful to the Commons, they 
should dispatch out of the land.” 
 
The royal party had hoped to avoid this apocalyptic scenario by heading off the rebels before they 
entered the city. The insurgents agreed to parley with the king at Blackheath. Richard approached 
cautiously by barge down the river, but got no further than Rotherhithe, for the rebel leaders 
suddenly demanded that 15 of the king’s councillors – Gaunt, Sudbury and Hales chief among 
them – be beheaded as traitors. No further negotiation seemed possible, and the king’s party 
retreated in alarm. 
Within hours the crowd had crossed the bridge into the city. In a night of confusion and fear in the 
Tower, Richard’s advisors debated their course of action. Some were in favour of a violent 
response – hundreds of household knights under their lords’ command were stationed across 
London, and the mayor of the city, William Walworth, was keen to raise the militia. But the loyalties 
of the Londoners could not be reliably known, streets were no place for a pitched battle, and the 
risk of failure was too great. The Earl of Salisbury is said to have counselled the king to negotiate 
with the commons, and “to grant them everything that they desire, for if we start something we 
cannot finish we shall never recover, but we and our heirs will lose everything, and England be 
destroyed”. 
 
As a growing crowd surrounded the Tower, the king made his decision. He had a bland charter 
drawn up, and ordered a man to stand on a chair and read it out. The charter promised the rebels 
pardon for “all their illegal offences”, as long as they would now go home in peace and send him a 
letter detailing their grievances. 
 
The enraged crowd met this feeble offer with derision, and “had it cried round the city that all 
lawyers, all the men of the Chancery and the Exchequer and everyone who could write a writ or a 
letter should be beheaded”. 
 
The leaders renewed their demand that the king himself come to speak with them. So, Richard 
sent messengers asking them to meet him on the morning of 14 June at Mile End: “a fair plain 
place where the people of the city did sport them in the summer season”, some distance out of the 
city and away from its streets. The king, Mayor Walworth and the rest rode out to meet them, 
leaving Sudbury and Hales alone in the Tower. 
 
Death to oppressors 
The rebels placed their demands before the king, and they were momentous. They asked for the 
end of serfdom: no man henceforth was to be bound to a lord’s service or his land, but should be 
free to rent or buy his own property. Property rental was to be set at an affordable four pence per 
acre. All men were to be free to buy and sell goods at market and to bring any legal grievance to 
the king’s court. The rebels also demanded that all the traitors who had presided over current 
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oppression and corruption be executed and that all who had taken part in this uprising should 
receive a full amnesty. 
 
Richard agreed to all these conditions – and, in doing so, apparently signalled the end of a social 
structure that had maintained the exploitative hierarchy of lords and serfs for centuries. But he also 
equivocated, saying that all “those found to be traitors” under the law would be justly punished. 
With this he asked the rebels to disband and go home in peace. 
 
While negotiations continued at Mile End, a separate group of rebels, again led by Johanna 
Ferrour, entered the Tower of London – let in by an uneasy and intimidated garrison – and 
proceeded to ransack it. They seized Sudbury and Hales, dragged them out to Tower Hill, and 
beheaded them as traitors. Some historians have suggested that Richard’s party intentionally 
abandoned the chancellor and treasurer in the Tower, hoping that the mob would be appeased by 
their deaths. The king would certainly have been unable to convince the commons of his goodwill 
had he been flanked by the two men held responsible for the hated taxes that had sparked the 
revolt. 
 
Whatever his intentions, Richard immediately, dramatically agreed to all the commons’ demands, 
ordering 30 scribes to issue charters on the spot, granting “freedom from bondage” to all the men 
of the counties. It’s unclear whether the rebels believed him. Either way, they did not disband. 
When news of Sudbury and Hales’ execution reached Richard, his party retreated in confusion. As 
for the rebels, they now sought out further targets across London, taking effective control of the 
city. Among those they executed was Richard Imworth, the warden of the Marshalsea prison, 
described by a contemporary chronicler as “a tormentor without pity”. That afternoon the king 
came to Westminster Abbey in procession with his party, praying at the altar and making 
confession, before sending out messengers and criers to announce his desire for a second 
meeting with the commons, this time at Smithfield. 
 
It was here, on Saturday 15 June, that Richard finally met Wat Tyler, the most famous of the rebel 
leaders. Tyler came forward out of the crowd, riding a little horse, and approached the king’s party. 
He didn’t bow, or take off his hat. He seized the king’s hand and shook it, congratulating him on 
making peace with the commons. We have no idea what the king’s reaction was, but all the 
chroniclers express horror at Tyler’s “rude and villainous manner”. Apparently, he asked for a cup 
of water. He then rinsed his mouth out and spat, before asking for a jug of ale, which he drank 
while Richard waited. 
 
The king’s party simply couldn’t stomach such provocation, it seems. Insults were hurled, and a 
scuffle broke out. Then the Mayor of London himself, William Walworth, lunged forward with a 
knife. Tyler was stabbed, before falling to the ground. 
 
At this moment, everything hung in the balance. The king’s party was small, facing a huge crowd 
of angry and confused rebels, whose leader had just vanished from view, surrounded by enemies. 
But Richard spurred his horse forward toward the crowd, shouting that he was their king, and they 
should follow him. He commanded them to reassemble in Clerkenwell, where he would meet 
them. Meanwhile Mayor Walworth rode back into the city at speed and raised the militia. When the 
crowds converged on Clerkenwell they found themselves leaderless, and surrounded by armed 
men, the mayor’s militia and the king’s knights and men-at-arms. Walworth had Wat Tyler’s head, 
spitted on a pike, shown to the crowd. They broke and fled. 
 
An ignorant rabble? 
The Peasants’ Revolt was all but over and, as events would prove over the following weeks, King 
Richard was in no mood to show mercy to its leaders. What irony then that the rebels never 
intended to do any harm to the king. On the contrary, the commons looked to Richard to be their 
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champion, to eradicate his corrupt advisors and councillors and acknowledge all men to be equal, 
saving his own sovereign dignity. As they planned the advance on London, the rebels devised a 
password exchange: “With whom do you hold?”, to which the answer was: “With King Richard and 
with the true commons.” As it turned out, the rebels’ faith in their king was to prove their undoing. 
 
The revolt may have ended in chaos but it had begun as a highly organised challenge to the 
establishment, directed with precision by charismatic leaders, and aimed at specific revolutionary 
goals. Though serfs were certainly involved, it was not really a ‘peasants’ revolt’: the majority of 
those who can be identified were property owners, substantial people with important roles in their 
local communities – reeves, bailiffs, jurors, and constables, as well as clergy and local officials. 
These men were genuinely egalitarian. Their ideology is perhaps best captured by John Ball, 
when he preached “that from the beginning, all men were made alike by nature, and that bondage 
and servitude was brought in by oppression of naughty men against the will of God. For if it had 
pleased God to have made bondsmen he would have appointed them from the beginning of the 
world, who should be slave and who lord.” 
 
This was a movement of the people, seeking wholesale social change. And it wasn’t confined to 
London. Across hundreds of villages in Essex, Kent, Hertfordshire and Suffolk, commoners rose 
up against the local authorities, burning and destroying the court records and estate archives that 
represented the rights and powers of their lords. The leaders of the rebellion co-ordinated 
strategies over many miles through letters and messengers. Their targets were political, and they 
wrote down their grievances and demands. They even sought written agreement and 
acknowledgement from the king. 
 
Those grievances were both numerous and legitimate. The devastation wrought by the Black 
Death in 1348–49 had had a hugely destabilising effect on the labour market, as demand for 
workers outstripped supply, and wages rose. The government responded with heavy-handed 
attempts to prevent the rural population from benefiting at the expense of landowners. It capped 
wages, outlawed free movement, and strengthened the hold of lords over serfs and labourers. 
 
Mass tax evasion 
Serfdom lay at the very centre of public disaffection: for the unfree could be exploited by their lords 
at every turn. They could not withhold or charge more for their labour, had to pay a fine to marry or 
to inherit their position, and were liable to maintain their lords’ buildings and property. Records 
show that vast numbers were arbitrarily fined for attempting to find work elsewhere, or for 
‘trespassing’ on the lord’s land. They were given punitive conditions in return for limited freedoms; 
to offer just one example, they may have been permitted to work for someone else but compelled 
to return to help the lord with the harvest each year. 
 
All the while, taxation became ever more burdensome, as the unending war in France took its toll. 
In November 1380 parliament voted to levy a poll tax at the flat rate of a shilling per head – this 
was three times the rate of the first poll tax, in 1377, and no longer graded according to ability to 
pay, as a second levy had been in 1379. There was widespread evasion and refusal, and as 
spring warmed into the hot summer of 1381, the government misjudged the mood of the counties 
in ordering ever stricter enforcement of the tax. 
 
At the end of May, a group of villagers in Brentwood, Essex set upon a tax collector, saying that 
they would not pay another penny. This was not purely a local protest in resentment at a punitive 
tax, but a conscious, and soon widespread, uprising against corruption and oppression. Within a 
fortnight, rebels held the Tower of London. 
 
In the revolt’s aftermath, it appeared that the commons had comprehensively lost their battle. The 
rebel ringleaders were rounded up and executed. John Ball, who had preached his incendiary 
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egalitarianism so persuasively, was hanged, drawn and quartered on 15 July. All legal 
concessions Richard had made to the commons were repealed in parliament the following month. 
The king himself took part in a “visitation” of Essex to crush the remnants of rebellion there, and 
apparently dismissed their spokesmen with threats of death, declaring them “wretches… unworthy 
to live”. “You will be forever in bondage,” he promised, “not as you have been, but incomparably 
more vilely.” 
 
The king was wrong. The atmosphere had changed, and over the next half-century dealings 
between lords and their tenants shifted irrevocably. Many fines and penalties were no longer 
enforced, and rents fell. In 1381 there had been tens of thousands of unfree families, bonded to 
their lords’ service; by the mid-15th century, only handfuls remained, and the rules under which 
they served were only sporadically enforced. 
 
In the longer term, it is unclear how much of a legacy the leaders of the revolt could claim. In 1450 
Jack Cade raised rebellion in Kent and advanced on London in indictment of Henry VI’s flawed 
reign, but he was captured and put to death. In 1549 Robert Kett led a rebellion that overtook 
much of East Anglia. In an echo of John Ball’s sermons, he demanded that “all bond men may be 
free, for God made all free with his precious blood shedding”. Kett too was executed as a traitor, 
and the establishment coupled his name with those of Wat Tyler and Jack Cade as a grim 
deterrent against further uprisings in the 16th and 17th centuries. 
 
When a revolution, led by Oliver Cromwell, eventually did sweep away England’s establishment, it 
was directed to dramatically different ends. While the rebels of 1381 sought to construct a new, 
egalitarian society under the stewardship of their king, Cromwell and his comrades would send 
theirs to the block. 

 

Having read the article, you are now urged to find out more about the Peasant’s Revolt, using the 

following links to help you 

 

1. Getting to grips with the basics of the Peasants’ Revolt: 

https://www.bbc.co.uk/bitesize/guides/z2c2pv4/video  

https://www.bbc.co.uk/bitesize/guides/z2c2pv4/revision/1 

https://www.youtube.com/watch?v=jGHoIpf3fgs 

 

2. Considering the Peasants’ Revolt in more detail: 

https://www.youtube.com/watch?v=WsML7hiTnsY 

https://schoolshistory.org.uk/topics/british-history/plantagenets/timeline-of-the-peasants-revolt-

1381/ 

https://www.historyextra.com/period/medieval/why-did-the-peasants-really-revolt/ 

 

3. If you want to stretch yourself even further: 

https://www.bbc.co.uk/sounds/play/p0038x8s 

https://ro.uow.edu.au/cgi/viewcontent.cgi?article=1708&context=aabfj  (pages 71-74) 

 

https://www.bbc.co.uk/bitesize/guides/z2c2pv4/video
https://www.bbc.co.uk/bitesize/guides/z2c2pv4/revision/1
https://www.youtube.com/watch?v=jGHoIpf3fgs
https://www.youtube.com/watch?v=WsML7hiTnsY
https://schoolshistory.org.uk/topics/british-history/plantagenets/timeline-of-the-peasants-revolt-1381/
https://schoolshistory.org.uk/topics/british-history/plantagenets/timeline-of-the-peasants-revolt-1381/
https://www.historyextra.com/period/medieval/why-did-the-peasants-really-revolt/
https://www.bbc.co.uk/sounds/play/p0038x8s
https://ro.uow.edu.au/cgi/viewcontent.cgi?article=1708&context=aabfj
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When learning about a new topic in History, it is important to develop note-taking skills. This 

means that you should not simply write down every piece of information you find on a topic. 

Instead, you should select only the precise information that you need.  

 

Having found out more about the Peasant’s Revolt, you need to develop your note-making skills 

by condensing this new knowledge. You have been provided with a grid to complete, to practice 

this valuable skill. 

Note condensing grid for the Peasants Revolt, 1381 

Aims of the revolt 
Key individuals 

within the revolt 
Events of the revolt 

How effective was 
the king’s response 

to the revolt? 
Impact of the revolt 

Political 
 
 
 
 
 
 
 
 
 
 
Economic 
 
 
 
 
 
 
 
 
 
 
 
 
 
Social 
 
 
 
 
 
 
 
 
 
 
 
 

Leaders of the revolt 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Location  Political 
 
 
 
 
 
 
 
 
 
 
Economic 
 
 
 
 
 
 
 
 
 
 
 
 
Social 
 

Supporters: 
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4.Building Skills 

 

Throughout your History A Level course, you will come into contact with historian’s judgements on 

a variety of topics and you will also be expected to make your own. If you have studied GCSE 

History, you will have practiced these skills already – ‘I agree with this’, ‘I disagree with that’. 

However, the big difference with A level History, is the complexity of the judgements you will need 

to make. Not only will you be grappling with more in-depth historical information, but the 

judgements you are expected to make will not always have clear cut answers. Whilst this may 

sound daunting, it is also a wonderful opportunity to tackle questions in more unique ways than 

you were ever allowed to do at GCSE. One major skill you will develop is the ability to assess the 

relative significance of different factors within History.  

 

Consider what historians might mean by relative significance? 

In order to start considering how to recognise judgements and relative significance. You have just 

learnt about the Peasant’s Revolt of 1381.  

 

Go back to the article in Section 3 by Laura Ashe.  Carefully annotate the article and highlight the 

following throughout the text – you might want to use different colours for each factor, as below 

although you can of course choose your own colours: 

• Where has the writer made a judgement? 

• Where has the writer compared the relative significance of one judgement to another? 

• Where has the writer used the opinion of other writers and agreed/disagreed with their 

judgement? 

• Where has the writer used facts to support an argument? 

https://www.historyextra.com/period/medieval/why-did-the-peasants-really-revolt/ 

 

Think about the other sources of information you have researched: 

• Do they agree with Laura Ashe?  

• Are her judgements reliable? 

• How have judgments about the Peasant’s Revolt changed from primary witnesses to 

modern historians, writing over 600 years later? 

• Is there agreement about the most important cause of the Peasant’s Revolt? 

• Is there agreement about the most significant impact of the Peasant’s Revolt? 

  

https://www.historyextra.com/period/medieval/why-did-the-peasants-really-revolt/
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5. A-Level Ready 
 

Writing an essay in History 

Using your new-found knowledge of the 1381 Peasants’ Revolt, you are now going to practice 

writing an essay. In this essay you need to: 

• Include three key factors (in different paragraphs) 

• Explain how significant you think each factor is to the question 

• Have an overall judgement on the most significant factor 

• Write a maximum of two sides of A4.  

 

You have a choice to write one of two essays: 

1. How significant was taxation to the Peasants Revolt rising of 1381? 

2. How significant were the actions of King Richard II to the failure of the 

Peasants’ Revolt? 

 

KEY THINGS TO BEAR IN MIND WHEN PLANNING: 

What is your overall judgement?  

Are you answering the question? [Are all the factors relevant?] 

 

Introduction 

• Should frame/ explain your question and explain how you will approach answering it 

• Should introduce/ preview (briefly) main line of argument 

 

Main Body of Essay 

• Each paragraph should be organised like a mini essay: introduce the theme/ factor; analyse 

the evidence (secondary and primary); summarise the findings and their relation to the 

question. Try to use knowledge and judgments from the article and the additional research 

which you have undertaken. 

• Support your judgments with knowledge – you can refer to facts you have learnt from the 

article and other resources.  
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• Consider the order of your paragraphs; try to order them according to their significance – 

with the most important factor being discussed first. 

• Try to explain the relative significance of different factors. The key word here is “why”; why 

are some factors more important than others?  

 

Conclusion 

• Summarise the main findings of your discussion in general terms 

• E.g.: generally; as a whole; on balance; in the main; by and large etc. 

• ‘Although all the factors examined are influential, X seems to have had the most impact’ 
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6. Extension Tasks 

 

Many students are reluctant to read but ambitious students should regard this as an essential part 

of their preparation for top courses. Textbooks will be an essential part of your learning, but they 

will not teach you to be a good historian. The core textbooks for the year 12 components are: 

                 and     

 

Remember that good historians are not limited in the periods or countries that they study. Although 

you may not be formally assessed on another country’s history, a significant individual or a 

different period or genre of history to that of the exam syllabus, you will gain valuable skills through 

reading widely. For example, Mrs Naylor is very fond of social history and would recommend the 

following links: 

•  https://www.youtube.com/playlist?list=PLOyld5o9j8f1tk4pGiV_GzB8V5uFbbHRU  

•  https://www.youtube.com/playlist?list=PL43578495DCF519A0 

 

You might also want to listen to the “In Our Time” podcasts: 

https://www.bbc.co.uk/programmes/articles/2Dw1c7rxs6DmyK0pMRwpMq1/archive - In Our Time 

Podcast Archive – you can search by era, or topic, all podcasts feature a discussion with three 

people eminent in their field.  

 

A lot of the books listed below can be bought second-hand very cheaply through market sellers 

and charity shops. You can also find a number as e-books or you could borrow from your local 

library and/or the school library. 

 

 

Churchill, 1930-51 

For the Churchill course, you may want to read some of the following: 

https://www.youtube.com/playlist?list=PLOyld5o9j8f1tk4pGiV_GzB8V5uFbbHRU
https://www.youtube.com/playlist?list=PL43578495DCF519A0
https://www.bbc.co.uk/programmes/articles/2Dw1c7rxs6DmyK0pMRwpMq1/archive
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• Geoffrey Best, Churchill, A Study in Greatness 

• John Charmley, Churchill: The End of Glory: A Political Biography 

• Roy Jenkins, Churchill: A Biography 

• Andrew Roberts, Churchill: Walking with Destiny 

• Boris Johnson (yes, the current Prime Minister!), The Churchill Factor: How One Man Made 

History 

 

In addition, there have been a number of films about Churchill: 

• Churchill [2017] starring Brian Cox and Miranda Richardson 

• Darkest Hour [2017] starring Gary Oldman 

• The Gathering Storm [2002] starring Albert Finney and Vanessa Redgrave 

• Winston Churchill the Wilderness Years [2005] starring Robert Hardy and Sian Phillips 

• Churchill – The Finest Hours [1964] starring Orson Welles 

 

Some useful website links are: 

• https://www.youtube.com/watch?v=YGmWp7Vvejc&list=PLOOnxBL_mPE2oxhiJ54Urvmgor

rgGnTA5  this will take you to the four episodes of the Martin Gilbert documentary on 

Churchill. You may see bits in class next year but if you watch them ahead of time, you will 

be in a stronger position. You should make notes as you watch on the actions which 

Churchill took and the judgements people had of him at the time. 

• https://www.youtube.com/playlist?list=PLegBT5TMS8994yANDPkV4id4dD8hY5PrQ the 

four episodes of Warlords look at the relationships between the different war leaders in 

WWII. Again, you may see bits of them in class but certainly not all four episodes. Now 

could be a good time to get prepped. 

 

 

Modern Britain , 1951-1997 

For the modern Britain course, you are advised to talk to your parents and grandparents as they 

are likely to have strong memories of this period. In addition, you are advised to read some of the 

following: 

• Andrew Marr, A History of Modern Britain - this is a great single-volume guide to the period. 

Very easy to read - This is the one I would recommend the most for the modern period 

• Kenneth Morgan, A People’s Peace - another single-volume guide 

• Dominic Sandbrook, Never Had It So Good – A History of Britain from Suez to the Beatles 

• Dominic Sandbrook, White Heat – A History of Britain in the Swinging Sixties, 1964-1970 

https://www.youtube.com/watch?v=YGmWp7Vvejc&list=PLOOnxBL_mPE2oxhiJ54UrvmgorrgGnTA5
https://www.youtube.com/watch?v=YGmWp7Vvejc&list=PLOOnxBL_mPE2oxhiJ54UrvmgorrgGnTA5
https://www.youtube.com/playlist?list=PLegBT5TMS8994yANDPkV4id4dD8hY5PrQ
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• Dominic Sandbrook, State of Emergency – The Way We Were: Britain 1970-1974 

• Dominic Sandbrook, Seasons in the Sun – The Battle for Britain, 1974-1979 

• Andy Beckett, When the Lights Went Out: Britain in the Seventies 

• Dominic Sandbrook, Who Dares Wins: Britain 1979-1982 

• Alwyn Turner, Rejoice! Rejoice!: Britain in the 1980s 

• Graham Stewart, Bang!: A History of Britain in the 1980s 

• Dominic Sandbrook, The Great British Dream Factory: The Strange History of Our Nation 

(this is a book all about post-war British culture, e.g. music, fashion etc..) 

 

Some useful website links are: 

• https://www.youtube.com/playlist?list=PLSW84kcI5b2xOWSfEwmeGoA8-

KLHsHftt  and  https://www.youtube.com/playlist?list=PLqFFJB8q-0FR8w6jeMjYOy-

nEbhIlsHNs takes you to some episodes from Dominic Sandbrook's TV series and a couple 

of his lectures on modern Britain, plus some other useful links 

 

Russia, 1894-1941 

 
Student books: 

• C Corin & T Fiehn, Communist Russia under Tsardom and Communism, Hodder, 2011 

• J Laver and Sally Walker, The Impact of Stalin’s Leadership in the USSR 1924-41, Nelson 

Thornes, 2008 

• S Philips, Stalinist Russia, Heinemann, 2000 

• J Laver, Revolution and Dictatorship: Russia 1917-1953, OUP Spring 2015 

• Evans and Jenkins, Years of Russia, the USSR and the Collapse of Soviet Communism 

Second Edition, Hodder Education, 2008 

• J Laver, The Modernisation of Russia 1856–1985, Heinemann, 2002 

• S J Lee, Russia and the USSR, Routledge, 2005 

• S J Lee, Stalin and the Soviet Union, Routledge, 1999 

• M McCauley, Russia 1917-1941, Sempringham, 1997 

• M McCauley, Stalin and Stalinism, Longman, 2003 

• D Murphy and T Morris, Flagship History: Russia 1855–1964, Collins, 2008 

• P Oxley, Russia 1855–1991, Oxford University Press, 2001 

 
 
Reference books: 

• O. Figes, Revolutionary Russia, 1891 to 1991, Pelican, 2014 

• J.N. Westward, Endurance and Endeavour: Russian History 1812-2001, OUP, 2002 

https://www.youtube.com/playlist?list=PLSW84kcI5b2xOWSfEwmeGoA8-KLHsHftt
https://www.youtube.com/playlist?list=PLSW84kcI5b2xOWSfEwmeGoA8-KLHsHftt
https://www.youtube.com/playlist?list=PLqFFJB8q-0FR8w6jeMjYOy-nEbhIlsHNs
https://www.youtube.com/playlist?list=PLqFFJB8q-0FR8w6jeMjYOy-nEbhIlsHNs
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• R. Service, The Penguin History of Modern Russia, Penguin, 2015 

• R Service, Lenin: A Biography, Pan Books, 2010 

• R Service, Stalin: A Biography Pan Books, 2010 

• Theodore R. Weeks, Across the Great Divide: Russia and the USSR, 1861-1945, Blackwell, 

2010 

• V Brovkin, Russia after Lenin, Routledge, 1998 

• S Fitzpatrick, Everyday Stalinism, Oxford University Press, 2001 

• G Freeze, Russia, A History, Oxford University Press, 2009 

• E Mawdsley, The Stalin Years, Manchester University Press, 2011 

• M McCauley, The Rise and Fall of the Soviet Union 1917-1991, Longman, 2007 

• C Ward, The Stalinist Dictatorship, Hodder Arnold, 1998 

• S. Sebag Montefiore, Stalin: Court of the Red Tsar, W&N, 2014 

• I Deutscher, Stalin, Penguin, 1990 

• O. Figes, The Whisperers: Private Life in Stalin’s Russia, Allen Lane, 2007 

• R Service, Stalin: A Biography, Pan Books, 2010 

• D Volkogonov, Stalin: Triumph and Tragedy, Weidenfeld and Nicholson, 2000 

• C Ward, Stalin’s Russia (Reading History), Bloomsbury 1999 

 
 
Visual sources and websites: 

• http://www.marxists.org.archive/lenin/index.html 

• http://www.hsc.csu.edu.au 

• http://www.choices.edu/resources/detail.php?id=46 

• http://www.tate.org.uk/whats-on/tate-modern/display/russian-revolutionary-posters 

 
Some useful documentaries to get a background to Russia before our course starts: 

• Russia Land of the Tsars, Episode 4  https://www.youtube.com/watch?v=dTfRWbDX63E 

• Joseph Stalin: Man of Steel  https://www.youtube.com/watch?v=MtExVcaSQwQ 

• A bit dated but Lenin prepares for revolution 

https://www.youtube.com/watch?v=RMlz5gmto6E 

 
Lucy Worsley series  

• Episode 1: Reinventing Russia https://www.youtube.com/watch?v=3HPWxCC9xPQ  

• Episode 2: Age of Extremes https://www.youtube.com/watch?v=Dyf3mjRjEKI 

• Episode 3: The Road to Revolution 

https://www.bbc.co.uk/iplayer/episode/b06wrgzw/empire-of-the-tsars-romanov-russia-with-

lucy-worsley-3-the-road-to-revolution 

http://www.marxists.org.archive/lenin/index.html
http://www.hsc.csu.edu.au/
http://www.choices.edu/resources/detail.php?id=46
http://www.tate.org.uk/whats-on/tate-modern/display/russian-revolutionary-posters
https://www.youtube.com/watch?v=dTfRWbDX63E
https://www.youtube.com/watch?v=MtExVcaSQwQ
https://www.youtube.com/watch?v=RMlz5gmto6E
https://www.youtube.com/watch?v=3HPWxCC9xPQ
https://www.youtube.com/watch?v=Dyf3mjRjEKI
https://www.bbc.co.uk/iplayer/episode/b06wrgzw/empire-of-the-tsars-romanov-russia-with-lucy-worsley-3-the-road-to-revolution
https://www.bbc.co.uk/iplayer/episode/b06wrgzw/empire-of-the-tsars-romanov-russia-with-lucy-worsley-3-the-road-to-revolution
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